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Intent, Implementation & Impact 

for RE 2026 - 2027   
 

 

 



 

‘An intelligent heart acquires knowledge, for the ears of the wise seek it out.’  
 
Proverbs 18:15  
 

We are explorers of belief!​
 

  
Our children’s intent for RE is learning about what people believe 

in and what they do. 
 

 
 

RE Intent, Implementation and Impact 

Religious Education aims to explore what people believe and what difference this makes to how they 
live, so that pupils can gain the knowledge, understanding and skills needed to handle questions raised 
by belief and religion reflecting on their own ideas and ways of living.  

 

Our Intent 
 
Our school aims to develop the children’s religious literacy so they can hold balanced and informed 
conversations about the diverse society we live in. Teaching therefore equips pupils with systematic 
knowledge and understanding of a range of religions and beliefs, enabling them to develop and reflect on 
their own ideas, values and identities.  
 
We believe that Religious Education contributes dynamically to children and young people’s education in 
schools by provoking challenging questions about meaning and purpose in life, beliefs about God, ultimate 
reality, issues of right and wrong and what it means to be human. The children will learn about religions 
and beliefs (including non-religious views) in local, national and global contexts, to discover, explore and 
consider different answers to these questions.  
 
Pupils learn to weigh up the value of wisdom from different sources, to develop and express their insights 
in response and, through a culture of openness, agree or disagree respectfully. They will have the 
opportunities to challenge and be challenged by the ideas they encounter and will gain and apply the skills 
needed to understand, interpret and evaluate texts, sources of wisdom and authority and other evidence. 
They learn to articulate clearly and coherently their personal beliefs, ideas, values and experiences while 
respecting the right of others to differ.  
 
RE in our school gives the children the opportunity to:  
 

•​ make sense of a range of religious and non-religious beliefs so that they can: 
-​ identify, describe, explain and analyse beliefs and concepts in the context of living religions, 

using appropriate vocabulary  
-​ explain how and why these beliefs are understood in different ways, by individuals and within 

communities  
-​ recognise how and why sources of authority (e.g. texts, teachings, traditions, leaders) are 

used, expressed and interpreted in different ways, developing skills of interpretation  
 

 



 
•​ understand the impact and significance of religious and non-religious beliefs so that they can:  

-​ examine and explain how and why people express their beliefs in diverse ways  
-​ recognise and account for ways in which people put their beliefs into action in diverse ways, in 

their everyday lives, within their communities and in the wider world 
-​ appreciate and appraise the significance of different ways of life and ways of expressing 

meaning.  
 

•​ make connections between religious and non-religious beliefs, concepts, practices and ideas 
studied, so that they can:  
-​ evaluate, reflect on and enquire into key concepts and questions studied, responding 

thoughtfully and creatively, giving good reasons for their responses  
-​ challenge the ideas studied, and allow the ideas studied to challenge their own thinking, 

articulating beliefs values and commitments clearly in response  
-​ discern possible connections between the ideas studied and their own ways of understanding 

the world, expressing their critical responses and personal reflections with increasing clarity 
and understanding.  

-​  

 

We foster excitement and curiosity through our teaching approach where our student’s interests, attitudes 
and experiences at home and in their community are carefully considered so that we don’t merely 
contextualise, but instead personalise and localise learning, helping students to realise that they have 
resources that are valued in Religious Education. 

Teachers use questions to elicit student’s knowledge that draws on personal, family and/or cultural 
experiences; they value student’s contributions to emphasise that such knowledge is relevant and worth 
sharing; and they connect student’s contributions and experiences to aspects of the science curriculum. 
 

Our Implementation 
 
Our Religious Education curriculum reflects the school’s Christian identity (in line with the Statement of 
Entitlement for Religious Education in Church of England schools), so Christianity is the majority religion 
studied in each year group and contributes to at least 50% of curriculum time. However, we make sure to 
take account of the teaching and practices of the other principal religions represented in Great Britain 
(Education Act 1996 section 375) and as outlined in the Northumberland SACRE RE Syllabus (2022), the 
children study the following traditions in depth:  

 



 
Teachers will deliver units with a clear focus on an aspect of belief or a practical aspect of how people in 
Britain and beyond live because of what they believe in e.g. celebrating in places of worship. Our 
progression document demonstrates the organisation of knowledge and skills, along with a key vocabulary 
that each year must be taught. Links will be made to previous learning so children understand the context 
of what they are learning and how new knowledge can build on their existing foundations. All recorded 
work will have the purpose of enhancing pupils’ skills and understanding. Some lessons may have a 
practical focus and we believe that is an important aspect of our Religious Education curriculum. Pupils will 
regularly use sources including texts images and artefacts, atlases and visits and visitors to enhance their 
exposure and experiences. Questioning is a key part of our Religious Education curriculum and pupils are 
asked to justify their answers in order to develop and reflect on connections as well as skills and 
vocabulary. 
 
How is Religious Education organised across school? 
 

 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

EYFS  
Belonging -  

 
Where do we 

belong?  

Christians - 
Incarnation  

 
Why is Christmas 

special for 
Christians?  

Christians -  
 

Why is the word 
‘God’ special to 

Christians?  

Christians -  
 

Why is Easter 
special for 
Christians?  

Christians and 
Jews -  

 
Why are stories 

special and why?  

Christians, Jews 
and non-religious 

-  
 

Which places are 
special and why?  

KS1  
Cycle 1 

Creation 
(Christian) 

 
Who do 

Christians say 
made the 

world? 

Incarnation 
(Christian) 

 
Why does 
Christmas 
matter to 

Christians? 

Muslims 
 

Who is Muslim 
and how do 
they live? 

Jews 
 

Who is Jewish 
and how do 
they live? 

Gospel 
(Christians) 

 
What is the 
‘good news’ 

Christians say 
Jesus brings? 

Thematic 
 

How should we 
care for others 
and the world 

and why does it 
matter? 

KS1  
Cycle 2 

God (Christian) 
 

What do 
Christians 

believe God is 
like?  

Jews  
 

Who is Jewish 
and what do 
they believe?  

Creation  
 

  Who do 
Christians say 

made the 
world? 

Salvation 
(Christians)  

 
Why does 

Easter matter to 
Christians?  

Muslims  
 

Who is Muslim 
and what do 
they believe?  

Thematic 
 

What does it 
mean to belong 

to a faith 
community?   

 

LKS2  
Cycle 1 

Creation 
(Christian) 

 
What do 

Christians learn 
from the 

Creation story? 

Incarnation 
(Christian) 

 
What is the 

‘Trinity’ and why 
is it important 
for Christians? 

Muslims 
 

How do 
festivals and 
worship show 

what matters to 
a Muslim? 
[Ibadah] 

Jews 
 

How do 
festivals and 

family life show 
what matters to 

Jews? 

Gospel 
(Christians) 

 
What kind of a 
world did Jesus 

want? 

Thematic 
 

How and why 
do people try to 
make the world 
a better place? 

 



[God/Torah/the 
People] 

LKS2  
Cycle 2 

People of God 
(Christian) 

 
What is it like 

for someone to 
follow God?  

Hindus  
 

What do Hindus 
believe God is 

like?  

Muslims 
 

How do 
festivals and 
worship show 

what matters to 
Muslims?   

Salvation 
(Christians)  

 
Why do 

Christians call 
the day Jesus 

died ‘Good 
Friday’?  

Kingdom of 
God 

(Christians) 
 

For Christians, 
when Jesus 

left, what was 
the impact of 
Pentecost?  

Thematic 
 

How and why 
do people mark 
the significant 
events of life?  

UKS2  
Cycle 1  

God 
(Christian) 

  
What does it 

mean if 
Christians 

believe God is 
holy and 
loving?  

Hindu Dharma 
  

Why do Hindus 
want to be 

good? 
[Karma/dharma

/samsara/ 
moksha] 

Non-Religious 
Worldviews 

  
What matters 

most to 
Humanists and 

Christians? 

Salvation 
(Christians) 

  
What do 

Christians 
believe Jesus 
did to ‘save’ 

people? 

Kingdom of 
God 

(Christians) 
  

For Christians, 
what kind of 

King is Jesus? 

Thematic 
  

How does faith 
help when life 

gets hard? 

UKS2  
Cycle 2  

Creation 
(Christian) 

  
Creation & 
Science - 

conflicting or 
complimentary? 

Incarnation 
(Christian) 

  
Why do 

Christians 
believe Jesus 

was the 
messiah? 

Muslims 
 

What does it 
mean to be a 

Muslim in 
Britain today? 

[Tawhid/iman/ib
adah] 

Jews 
 

Why is the 
Torah so 

important to 
Jewish people? 

[God/Torah] 

Gospel​
 (Christians) 

  
How do 

Christians 
decide how to 

live? ‘What 
would Jesus 

do?’  

Thematic 
  

Why do some 
people believe 

in God and 
some people do 

not? 

 

 

How do we plan? 

We have planned the curriculum based on: 
●​ Northumberland SACRE RE Syllabus  
●​ Essential knowledge we believe to be important 
●​ The demographics of religion and belief in Northumberland, the region and the nation (see 
Appendix)  
 
Vocabulary:  
 
Word levels are based on frequency, complexity, and meaning. As teachers, we know that a robust 
vocabulary supports reading comprehension and reinforces understanding of new and difficult texts.  
Using a tiered approach to vocabulary instruction assists in the development of language acquisition and 
promotes a strong foundation for literacy and comprehension across key stages and content areas. 
 
Tier 1; FUNCTIONAL VOCABULARY 
Tier one words are high frequency words, used over and over again in the course of general 
conversation. Because tier one words are basic everyday words, most of them are learned through oral 
communication with family members, peers, or teachers.  There is no need for specific instruction with 
tier one words. Examples of tier one words include table, happy, baby, and clock.   
 
Tier 2: CURRICULUM VOCABULARY 
Tier two words are also referred to as academic vocabulary.  They are cross-curricular words, appearing 
frequently across topics and content areas.  Tier two words are not common words used in conversation, 
making them ideal candidates for direct instruction. Examples of tier two words include complex, 
 



analyse, restrict, ultimate, and foundation.  In addition to being cross-curricular, tier two words often have 
multiple meanings, making them an integral component of reading comprehension. We have set out 
within our progression documents where tier 2 words will be taught, to better develop pupil 
understanding of them across the curriculum. 
 
Tier 3: TOPIC VOCABULARY  
Tier three vocabulary words are low-frequency words. These words are content specific and have 
distinct meanings and purposes. Tier three words are central to understanding concepts and so are 
explicitly set out in our progression documents as essential knowledge. These vocabulary lists set the 
minimum standard for the subject, with the expectation that supplementary vocabulary will be added 
reflecting the specific strengths and learning requirements of the cohort. 
 
Books:  
Where appropriate books will be used in other areas (whole class reading, reading for pleasure etc.) as 
additional resources to supplement the learning. These can be added to year on year. 
 
What does Religious Education look like in the classroom? 

Strong curriculum links are made between Religious Education, other subject areas and the SMSC 
development of all. Each area of study is focused on an enquiry question and subsequent enquiry 
questions for each lesson and all areas of study begin with finding out what children already know; asking 
questions and provoking an interest in the learning to come.  
 
It is important that when planning areas of study, teachers address misconceptions children might have 
about what people believe in and what they do. Tackling these misconceptions and modelling a culture of 
openness to agree or disagree respectfully will be evident in lessons. All children are given the chance to 
access the same knowledge and skills through the same or similar tasks (at the teachers discretion) e.g. 
creating a piece of artwork in response to a story heard of read and opportunities for challenge are 
available to all through ‘challenge’ questions or activities and responses might be oral or written, using 
appropriate vocabulary and phrases. 

Teaching and learning should always meet our Religious Education – Non Negotiables 

Please refer to our ‘Non Negotiable Expectations for Religious Education’ document. 

 

Learning is regularly consolidated by revisiting through questioning​
 
Four questions are asked which will typically consist of: 
 

●​ A question based on the previous lesson 
●​ A question from the previous week 
●​ A question from further back or the previous area of study 
●​ A question which revisits previous knowledge from further back, possibly a previous year 

 

Our Impact 

All pupils will leave us as explorers of belief. They will have a clear understanding of the diversity of beliefs 
and faiths in Northumberland, our region, our nation and beyond. Through the process of repetition, 
retrieval and enriching and deepening their learning, children will have a bank of knowledge and 
vocabulary that will stay with them for life. By building upon and strengthening their skills, pupils will be 
able to communicate, interpret and reflect on texts and beliefs so that they can form their own ideas, 
values and identities. We want our children to have enquiring minds and the confidence in themselves that 
they know how to find out the answers and to share views respectfully in a plural and diverse society now 
and in the future.  

Assessing Religious Education and end points 

 



 
●​ Staff will assess the children on their understanding of both knowledge and skills.  

 
●​ Teachers will carefully plan opportunities for children to use and apply their skills and 

knowledge - skills should be revisited regularly in order to see progress and this should be 
evidenced in books. 

 
●​ Formative assessment is constantly used to inform planning and teaching with summative 

judgments made at the end of a term through end of unit assessments.  
 

●​ Religious Education is monitored by the Subject Leader and the Curriculum Leaders. A 
combination of pupil voice interviews; planning support/moderation; classroom drop ins and work 
scrutiny will be used to gain a view of how Religious Education is taught and learnt across 
school. 

 
●​ Children will demonstrate and model tolerance and mutual respect of the faiths and beliefs of 

other people in school and beyond, be that religious or non-religious. The children will develop 
their own culture of openness inside and outside of the classroom and will show this through 
interactions and relationships with peers, staff and visitors.  

 
 
Policy Review Record 
 

Date Version Lead Review date 

10/07/2022 Version 1:0 A Pearson 01/08/2023 

01/06/2023 Version 2:0 A Pearson 01/06/2024 

01/06/2024 Version 3.0 A Pearson  01/06/2025  

10/01/2025 Version 4.0 A Pearson 10/01/2026  

26/6/2026 Version 5.0 P. Murray 18/6/26 
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